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Introduction 
 

 

Core Principles of RtI 

RTI is grounded in the belief that ALL students can learn and achieve high standards when 

provided with effective teaching, research-based instruction, and access to a standards-based 

curriculum.  A comprehensive system of tiered interventions is essential for addressing the full 

range of students’ academic and behavioral needs.  Collaboration among educators, families, and 

communities is the foundation of effective problem solving, and on-going academic and 

behavioral performance data should inform instructional decisions.  Effective leadership at all 

levels is crucial for Response to Intervention implementation. 

 

Purpose of Document 

As mentioned, the purpose of Response to Intervention is to improve educational outcomes for 

ALL students. A continuum of evidence-based, tiered interventions with increasing levels of 

intensity and duration is central to RtI.  Furthermore, collaborative educational decisions should 

be based on data derived from frequent monitoring of student performance and rate of learning.   

 

This guidebook will define the core principles of Response to Intervention, describe the multi- 

tiers and outline the components of the multi-tiered process by describing how students are 

served and move through the varying tiers.  The document will also make recommendations and 

identify the functions of the Problem Solving Teams as well as provide the necessary district 

forms and processes that will guide the team in on-going problem-solving meetings, data 

collection, and monitoring of student response to interventions. Fleming County will call their 

Response to Intervention program FCSIS (Fleming County Student Intervention System) 

because our RtI plan will be serving ALL students. 

 

Staff members are invited to read this guidebook to become familiar with the guiding principles 

of FCSIS.  The Problem Solving Teams are expected to utilize this guidebook to guide decision 

making as FCSIS becomes a school-wide model for providing academic support to ALL 

students. 

 

Fleming County Student Intervention System Design 

Fleming County Student Intervention System (FCSIS) is designed to connect Kentucky 

Intervention System (KIS) guidelines to the Federal Response to Intervention requirements.  This 

guide describes the FCSIS process in Fleming County Schools by: 

(a)  explaining the principles and components of the FCSIS process, 

(b)  providing guidelines related to decision making within a FCSIS system, and 

(c)  answering common questions.    

 

Fleming County Student Intervention System (FCSIS) Core Principles 

FCSIS is an integrated approach that includes general, remedial, gifted, and special education 

in providing high-quality instruction that is matched to individual student needs. It is based on a 

three-tiered model that monitors student progress with different levels of intervention intensity. 

Essentially, RtI is the practice of (a) providing research-based high-quality 

instruction/interventions matched to all students needs and (b) using learning rate over time and 
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level of performance to (c) make important educational decisions to guide instruction (National 

Association of State Directors of Special Education, 2005).  RtI practices are proactive, 

incorporating both prevention and intervention and is effective at all levels from early childhood 

through high school.  RtI is intended to reduce the incidence of “instructional causalities” by 

ensuring that students are provided high quality instruction with fidelity.   

      FCSIS is comprised of core principles that represent recommended Response to Interventions 

practices (Mellard, 2003; Ky. Dept. of Education, 2012). These principles represent systems that 

must be in place to ensure effective implementation of FCSIS and establish a framework to guide 

and define the practice: 

 

1. Use all available resources to teach all students.  One of the biggest changes associated with 

Response to Intervention is that it requires educators to shift their thinking: from the student to 

the intervention. This means that the initial evaluation no longer focuses on “what is wrong with 

the student.” Instead, there is a shift to an examination of the curricular, instructional, and 

environmental variables that change inadequate learning progress. Once the correct set of 

intervention variables have been identified, schools must then provide the means and systems for 

delivering them so that effective teaching and learning can occur. In doing so, schools must 

provide resources in a manner that is directly proportional to students’ needs. This will require 

schools to reconsider current resource allocation systems (time, staff, materials and financial). 

 

2. Monitor classroom performance. General education teachers play a vital role in designing 

and providing high quality instruction. Furthermore, they are in the best position to assess 

students’ performance and progress against grade level standards in the general education 

curriculum. This principle emphasizes the importance of general education teachers in 

monitoring student progress rather than waiting to determine how students are learning in 

relation to their same-aged peers based on results of state-wide or district-wide assessments 

 

3. Conduct universal screening/benchmarking. School staff conducts universal 

screening in core academic areas (e.g., reading, writing and math) and behavior.  Screening data 

on all students can provide an indication of an individual student’s performance and progress 

compared to the peer group’s performance and progress.  These data form the basis for an initial 

examination of individual and group patterns on specific academic skills (e.g., identifying letters 

of the alphabet or reading a list of high frequency words) as well as behavior skills (e.g., 

attendance, tardiness, truancy, suspensions, and/or disciplinary actions). Universal screening is 

the least intensive level of assessment completed within a Response to Intervention system and 

helps educators and parents identify students early who might be “at-risk.” or needs enrichment.   

Since screening data may not be as reliable as other assessments, it is important to use multiple 

sources of evidence in reaching inferences regarding student’s needs.   

 

4. Use a multi-tier model of service delivery. A Response to Intervention approach incorporates 

a multi-tiered model of service delivery in which each tier represents an increasingly intense 

level of services associated with increasing levels of learner needs. The system described in this 

procedures manual reflects a three-tiered design. In a Response To Intervention system, all 

students receive instruction in the core curriculum supported by strategic and intensive 

interventions when needed. Therefore, all students, including those with disabilities, are found in 

Tiers I, II, and III. Important features, such as universal screening, progress monitoring, fidelity 
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of implementation and problem solving occur within each tier.. The basic tiered model reflects 

what we know about students in school: their instructional needs will vary. Thus, the nature of 

the academic or behavioral intervention changes at each tier, becoming more rigorous as the 

student moves through the tiers. 

Figure 1 illustrates layers of instruction that can be provided to students according to 

their individual needs. Tier I represents the largest group of students, approximately 

80-90%, who are performing adequately within the core curriculum. Tier II comprises a 

smaller group of students, typically 6-15% of the student population. These students 

will need strategic interventions to raise their achievement to proficiency or above 

based on a lack of response to interventions at Tier I. Tier III contains the fewest 

number of students, usually 1-5%. These students will need intensive interventions if 

their learning is to be appropriately supported (Tilly, 2006). 

 

Figure 1: Three-Tier Model of Interventions 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Use scientific, research-based interventions/instruction.  The critical element of 

Response to Intervention systems is the delivery of scientific, research-based interventions with 

fidelity in general, remedial gifted and special education. This means that the curriculum and 

instructional approaches must have a high probability of success for the majority 

of students. By using research-based practices, schools efficiently use time and 

resources and protect students from ineffective instructional and evaluative 

practices. Since instructional practices vary in efficacy, ensuring that the practices 

and curriculum have demonstrated validity is an important consideration in the 

selection of interventions. 

 



 

5 

 

6. Make data-based decisions.  Decisions within a Response to Intervention system are made by 

teams using problem solving and/or standard treatment protocol techniques. The purpose 

of these teams is to find the best instructional approach for a student with an 

academic and/or behavioral problem. The problem solving and standard treatment 

protocol decision making provide a structure for using data to monitor student 

learning so that good decisions can be made at each tier with a high probability of 

success. The standard protocol will be followed for most of the tiered process 

academically. However, a Functional Assessment of Behavior (FBA), a form of 

the problem solving method, will be completed for students who are in Tier III 

support for behavior. When completing the FBA, four steps need to be taken: (1) 

Define the Problem: Make sure one can measure the behavior. (2)Analyze the 

Problem: What is the function of the behavior? (WHY) (3) Develop and 

Implement The Plan: Teach an appropriate replacement behavior that provides 

the same function. (4) Evaluate the Plan: Did our interventions work. 

(NASDSE, 2005) Problem solving and standard treatment protocol techniques 

ensure that decisions about a student’s needs are driven by the student’s response 

to high quality interventions.  Written parent permission must be obtained prior to 

implementation of FBA.    

 

7. Monitor progress frequently.  In order to determine if the intervention is 

working for a student,  the Student Focus Team must establish and 

implement progress monitoring. Progress monitoring is the use of assessments that 

can be collected frequently and are sensitive to small changes in student behavior. 

Data collected through progress monitoring will inform the Student Focus Team whether 

changes in the instruction or goals are needed. Informed decisions about students’ needs require 

frequent data collection to provide reliable measures of progress. Various curriculum-based 

measurements are useful tools for monitoring students’ progress. 

 

8.  Fidelity of Implementation.  Fidelity refers to the accurate and consistent provision or 

delivery of instruction in the manner in which it was designed or prescribed according to 

research findings and/or developers’ specifications.  Five common aspects of fidelity include: 

adherence, exposure, program differentiation, student responsiveness, and quality of delivery.   

 

9.  Family Involvement.  When families, schools, and communities work together, children are 

more successful in school and schools improve. Effective partnerships include parents, families, 

students, community members and educators. Indicators of an effective partnership include: 

1) sharing information, 2) problem-solving, and 3) celebrating success.  In forming partnerships, 

it is important to nurture the collaborative process. To develop true collaboration, parents and 

families must be fundamentally involved in the entire educational experience. Parents should be 

recognized as having important information and expertise that they can contribute to the 

partnership. At Tier I, parent involvement in school decision making leads to an improved 

positive school climate. At Tier II and Tier III members of the students’ family may provide 

information about the student and strategies that could lead to improved student outcomes. 

Finally, when agreeing to formally work together to achieve mutually desired outcomes it is 

critical that the school recognizes that cultural understanding requires more than just awareness. 
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Understanding and respect for cultural differences is vital when attempting to engage families 

and foster community support. 

 

10.  Professional Learning   Response to Intervention requires that teachers more fully 

understand the teaching-learning process.  Simultaneously, they must recognize the impact of 

increased student diversity, including variability in ethnicity, race, creed, language, social-

economic level, experience, interests, and achievement levels and learning styles.  Teachers must 

not only recognize the impact of student knowledge but also the Characteristics of Highly 

Effective Teaching and the ability to use data to drive their instruction.  Professional learning 

should be provided to teachers in a variety of opportunities (e.g. workshops, conferences, PLC’s, 

team/faculty meetings, book studies, webinars, PD 360, etc.). 

 

FCSIS Key Features 

The following is a listing of the key features of FCSIS process: 

 FCSIS is a general education initiative designed to address the needs of ALL students 

early in their educational experience. 

 FCSIS is based on problem solving model that uses data to inform decision-making. 

 FCSIS recognizes that interventions are systematically applied and derived from 

research-based practices.   

 FCSIS is highly dependent on progress monitoring and data collection. 

 FCSIS is based on Problem Solving Teams that monitor whole school data and 

professional learning within the school as well as  designs, implements, and monitors 

intervention plans.      
 

 

 

 

 

 

 

 

 

 

 

 

The question is not,  

“Is it possible to educate all children well?”  

  But rather,  

               “Do we want to do it badly enough?” 

         D. Meier 
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Fleming County Student Intervention System  
Tier Model of Instruction and Intervention 

 

 

 

 

Tier 3 Intensive Level 
Interventions are provided to students 

with intensive academic and/or 

behavior needs based on ongoing 

progress monitoring and/or diagnostic 

assessment.   

 

 

 

 

 

 

 

 

Tier 2 Targeted Level 
Interventions are provided to students 

who may need academic and/or social 

challenges and/or students identified 

as underachieving who require 

specific supports to make sufficient 

progress in general education.     

 

 

 

 

 

Tier 1 Universal Level 
All students receive research-based, 

high quality, general education that 

incorporates ongoing universal 

screening, progress monitoring, and 

prescriptive assessment to design 

instruction.  Expectations are taught, 

reinforced and monitored in all 

settings by all adults.  Discipline and 

other data inform the design of 

interventions that are preventive and 

proactive.   

 

 

= 80% 
Tier 1       

core-Universal 

= 15% 
Tier 2      

Targeted 

 

= 5% 
Tier 3      

Intensive 
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Three Tiered Model 

 

 

Features of a Tiered Service Delivery Model 

The FCSIS approach incorporates a multi-tiered system of service delivery in which each tier 

represents an increasingly intense level of services.  Students move fluidly from tier to tier.  A 

multi-tiered concept aligns all available resources to support and address students’ needs 

regardless of their eligibility for other programs.  FCSIS is not a placement model of defining 

where students are placed within the tiers, but a service delivery model that guides the services to 

the students in an organized structured format.  

 

 

Academics 

Tier I:  Core, or Benchmark Level 

Standards-aligned instruction and school-wide foundational interventions are provided to ALL 

students in the general education core curriculum. Tier I also is used to designate students who 

are making expected grade level progress (benchmark students) in the standards-aligned system 

and who demonstrate social competence.  

 

Tier 1 includes the curriculum, the core program, and the instruction that goes on in the regular 

classes; universal screening; and any other supplemental materials that are used with the core 

program or to support the curriculum. Instruction should be taking place at Tier I in such a way 

that it helps most of the student population to meet grade-level standards. In other words, if you 

review the data sources and see that there are more than 20% of students who seem to need Tier 

II or Tier III interventions, then changes need to be made to Tier I by the School Implementation 

Team. 

 

Critical Components of Tier I 

 The curriculum must be aligned with Kentucky Core Academic Standards across content 

areas and grade levels.. 

 Three times per year, all students are assessed using the district-wide universal screener. 

 Effective core academic curriculum exists with 80% or more of student population 

successful. 

 School-wide solving/analysis must take place if less that 80% of students are meeting 

benchmark, based on the universal screener. 

 Teachers are responsible for execution of the core academic program using highly 

effective research-based instruction.(e.g.): 

 Effective classroom discussion, questioning and learning tasks 

 Focused, descriptive, qualitative, and frequent feedback to students 

 Clearly defined learning and behavior targets in student-friendly language 

 Student work/behavior models that meet the learning/behavior target(s) 

 Critical and creative thinking prompts or questions 

 Differentiated Instruction 

 Student engagement in self-assessment, self-reflection and peer-analysis based on 

learning and/or behavior targets. 
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 Teachers should be supported by grade-level and school-based teams that discuss and 

analyze data and brainstorm strategies which address the needs of all learners. 

 Teachers have observed screenings for vision, hearing, motor and/or communication and 

ruled these areas out as concerns before starting interventions.   

 Research-based programs are implemented with fidelity and rigor to address core 

instruction program. 

 Interventions occur within the classroom and are provided by classroom teachers for 

students who do not master the content and skills and/or need enhancement of the grade-

level curriculum. 

 Teachers gather all relevant pieces of diagnostic and classroom data to reference during 

the RTI meeting.  

 On-going weekly progress is monitored for a minimum of six to eight weeks (25-40 days 

of instruction) for students who do not master the content and skills of the grade-level 

curriculum. 

 Teachers and families communicate about student’s progress.    

 

Tier II:  Targeted Level 

Tier II includes standards-aligned instruction with supplemental, small group instruction, which 

may include specialized materials. Tier II services are generally provided inside the regular 

classroom. However, in some cases this may not be appropriate.  Tier II is provided in addition 

to Tier I. In other words, students still attend and complete the work from the regular class. The 

interventions that are selected are provided in addition to the regular class. 

 

Critical Components of Tier II 

 Core instruction continues for all students. 

 Research-based interventions for a targeted group of at-risk students who receive 

supplementary instruction. 

 Interventions are typically provided to small groups of three to five students as 

determined by the identified research-based program. 

 Researched-based interventions implemented with fidelity and rigor. 

 Frequency of interventions three to four days per week for 30 to 60 minutes per day. 

 Interventions are administered by regular classroom teacher. 

 On-going weekly progress is monitored for a minimum of eight to twelve weeks (40 to 

60 days of instruction) and this would only be to fulfill the fidelity of research-based 

intervention being implemented.   

 Documentation is kept up-to-date and progress monitoring for each student who receives 

an intervention.  

 Teachers and families communicate about student’s progress. 

 

****Before a student can be placed in Tier III, the district RTI coordinator must review the Tier 

II data and documentation. (Forms in Appendix)  
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Tier III:  Intensive Level 

Tier III is also in addition to Tier I and Tier II.  Therefore, a student who receives Tier III 

interventions/support also receives Tier I and Tier II support (everything that occurs in the 

regular class). 

 

Critical Components of Tier III 

 Core instruction continues for all students. 

 Research-based intervention for targeted students. 

 Researched-based interventions implemented with fidelity and rigor. 

 Interventions typically provided to small groups of one to five students, as determined by 

the identified research-based program.   

 Frequency of interventions five days per week a minimum of 30 minutes per day. 

 Interventions are administered by intervention/content specialist. 

 On-going weekly, or more frequent progress, is monitored for a minimum of eight to 

twelve weeks (40-60 instruction days).   

 Documentation is kept up-to-date and progress monitoring for each student who receives 

an intervention.  

 Teachers and families communicate about student’s progress. 

 

****Before a student who has been through the RTI process is referred for a special education 

evaluation, the district’s Director of Special Education and district RTI Coordinator must review 

the Tier III data and documentation  

 

Behavior 

Tier I Core Level 

School-wide foundational interventions are provided to ALL students in the general education 

core curriculum.  Tier I also is used to designate students who are making expected grade level 

progress (benchmark students) in the standards-aligned system and who demonstrate social 

competence 

 

As with Response to Intervention for academics, Tier I includes the curriculum, the core 

program, and the instruction that goes on in the regular classes, universal screening and any other 

supplemental materials used with the core program or to support the curriculum.  Instruction 

should be taking place at Tier 1 in such a way that it helps most of the student population to meet 

grade-level standards.  In other words, if reviews of data sources determine there are more than 

20% of students who appear to need Tier II or Tier III interventions, then changes need to be 

made to Tier I.   

 

In Tier I Behavior all students will receive instruction in an empirically supported, core 

curriculum.  Regular review of Office Discipline Referrals will be used as the universal screener.  

If a student has received more than 3 major or 6 minor office referrals during the fall, winter and 

spring academic universal screener than the student may need to be considered for Tier II 

behavior.   
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Tier I Options 

 School-wide discipline  

 Academic supports 

 Classroom management plans 

 Direct instruction of expectations 

 Consistent responses to behavior 

 

Tier II: Targeted Level 

Tier II includes the core curriculum along with supplemental, small group instruction, which 

may include specialized materials. Tier II is provided in addition to Tier I.  The interventions that 

are selected are provided in addition to regular class.  Students who may need Tier II instruction 

are students that do not respond adequately to the core curriculum or students considered “at-

risk.”  

These students should be provided supplemental instruction/intervention (in addition to the core 

curriculum), which takes place about two – three times per week and often in small group 

formats and is progress monitored more frequently (at least once weekly). 

 

Tier II Options  

 Small group Social Skills 

 Academic supports  

 Behavior contracts 

 Check-in/Check-out procedure 

 Mentoring 

 Home and school communication 

 

Tier III: Intensive Level 

Tier III is also in addition to Tier I and includes students who do not respond adequately to core 

curriculum and Tier II level interventions.  Tier III students are approximately 5% of the school 

population.  Student’s behavior may show a need of intensive intervention which is of high-

quality, research –based and needs to be in small groups or individual (3:1-1:1 teacher to student 

ratio).  Students who are in Tier III will need to be monitored more frequently (one to two times 

per week) and changes made to their intervention based upon the data and progress toward a 

specified goal.  A Functional Assessment of Behavior (FBA), a form of the problem solving 

method, will be completed for students who are in Tier III support for behavior. When 

completing the FBA, four steps need to be taken: (1) Define the Problem: Make sure one can 

measure the behavior. (2)Analyze the Problem: What is the function of the behavior? (WHY) 

(3) Develop and Implement The Plan: Teach an appropriate replacement behavior that 

provides the same function. (4)  Evaluate the Plan: Did our interventions work.  If a student 

makes adequate progress at this level they may return to Tier II or Tier I level. Written 

permission must be obtained prior to implementation of FBA. 
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Tier III Options 

 Academic supports 

 Behavior Intervention Plan 

 Individual Counseling 

 Social Skills Training 

 

 

Parent Participation 

Involving parents at all phases is a key aspect of a successful intervention program. Parents can 

provide critical information about students thus, increasing the likelihood that interventions will 

be effective. For this reason, the classroom teacher or other school staff must make a concerted 

effort to involve parents as early as possible. This can be done through traditional methods such 

as parent-teacher conferences, regularly scheduled meetings, or by other communications.  

Parents will be invited to participate on the Student Focus Team if their child is not making 

adequate progress based on progress monitoring data.   

     Fleming County Schools shall provide parents with written information about our FCSIS 

program and be prepared to answer questions about the processes.  The written information shall 

explain how the system is different from a traditional education system and about the vital and 

collaborative role that parents play within the FCSIS system.  The more parents are involved, the 

greater the opportunity for successful student outcomes (Parent Letter and Brochure in 

appendix).   

     Because FCSIS is a method of delivering the general education curriculum to all students, 

written consent is not required before administering the universal screenings, CBMs, and 

targeted assessments within a multi-tiered system when these tools are used to determine 

instructional need.  However, when a student fails to respond to Tier III interventions the SFT 

may make a referral to the ARC.   

 

 

 

 

 

If kids come to us (educators/teachers) from strong, healthy 

functioning families it makes our job easier.  If they do not come to 

us from strong, healthy functioning families it makes our job more 

important. 

                                                                           Barbara Colorose 
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Scientific-
research based 
instruction and 

intervention 

Assessment 
that is sensitive 
to instructional 

effects 

Data-based  

decision making 

FCSIS in Practice 

 
Overview 

To ensure consistency of the Response to Intervention implementation across the district, schools 

and among grade levels, it is important that all school personnel understand the steps involved, 

and are provided training to develop skills necessary to support the model. Each school is 

expected to create a School Implementation Team and a Student Focus Team that utilizes a 

problem solving process to meet the school academic and behavioral needs for students who are 

not making sufficient progress or needs enhancement. School Implementation Team should be 

scheduled regularly after Universal Screenings to review data.   Student Focus Team meetings 

should be scheduled regularly in each school (weekly to biweekly). By providing a strong 

problem-solving process with ongoing progress monitoring for assessing the success of the 

targeted and researched-based interventions, more students will have the opportunity to be 

academically and behaviorally successful. Circumventing the process to move students to Tier II 

or referring a student for a Special Education evaluation without following the problem-solving 

process is not supported and should happen only under special circumstances. 

 

Key Features 

There are three key features of Response to Intervention; 

 Scientific research-based instruction and intervention (What Works Clearinghouse 

website: www.w-w-c.org; 

 Assessment of the effects of instruction (i.e., child response data based on frequent 

progress monitoring); and 

 Data-based decision making (i.e., using the child response data as the basis for decision 

making). 

 

Figure 2 illustrates how each feature is part of an interrelated process which should be applied to 

every student.  Instructional practices are evaluated and adjusted based on results of reliable, 

valid, and sensitive indicators of important student outcomes. If any piece is missing, the process 

breaks down.  

 

 

   

 

 

 

 

Figure 2 

 

 

 

 

 

 

 

http://www.w-w-c.org/
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Response to Intervention represents a fundamental shift in how schools will go about identifying 

and responding to students’ academic difficulties. Therefore, it is important to understand what 

RtI is and what it is not.   RtI is more about what will be done than where it will be done. Also, it 

is more about how the job will get done and less about who will get it done. RtI requires 

educators to change how they view student difficulties and disabilities. RtI procedures turn 

attention away from identifying deficits within the student (e.g., processing difficulties) and 

toward evaluating child progress over time on the basis of age-based comparisons and rates of 

learning. Therefore, students’ academic performance is compared to the performance of other 

students in their school or district and student learning is evaluated based on how quickly that 

student acquires instructed material. The effect of this shift is that it forces educators to focus on 

how much and what types of instruction students need, which increases accountability for student 

learning. 

 

RtI is… RtI is not… 

 About instruction 

 

 Just about interventions 

 An initiative that supports general 

education school improvement goals 

 

 A pre-referral system for 

special education 

 A method to unify general and special 

education in order to benefit students 

through greater continuity of services 

 

 An individual teacher, 

classroom, or class period 

 

 Focused primarily on effective instruction 

to enhance student growth 

 

 Focused primarily on 

disability determination and 

documented through a 

checklist 

 

 A system to provide instructional 

intervention immediately upon student 

need  

 A method for just increasing 

or decreasing special 

education numbers 

 

 

 

 

Key Components 

There are several aspects of RTI that is built in to the FCSIS that are important to understand 

before implementation can be made system-wide.   

 

1. Problem-Solving Teams 

Diverse representation and collegiality are essential elements of successful problem-solving 

teams which will be called School Implementation Team and Student Focus Teams (SFT) in 

Fleming County.  Teams are composed of a variety of educational staff, including teachers, 

administrators, and consultants.  Team members should include individuals who have a diverse 

set of skills and expertise that can address a variety of behavioral and academic needs.  The team 
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Problem Analysis 

Why is the problem 
occurring? Has the student 
received quality 
instruction in the target 
skill?  What diagnostics do 
you have to support 
hypothesis? 

Develop Plan 

Set goals for students 

Ask – how much should 
student grow to close the 
gap? Define who, when, 
and how plan should be 
implemented.  See BCPS 
Student Proficiency Plan 

Implement Plan 

Implement plan with rigor 
& fidelity; Decide who will 
do the progress 
monitoring; how long 
interventions should be 
implemented; collect data 

 

Evaluate Results/Data 

Ask “Did it work?” 

Determine the next steps: 
change/modify 
interventions, return to 
lower tier, move to higher 
tier,  

Define Problem 

Is there a discrepancy 
between current and 
expected performance? 

should be collegial in that teachers should be supported and encouraged throughout the process. 

The purpose, functions and membership is outlined in the appendix   

 

2.  Problem-Solving Process 

The importance of assessment and effective instruction for RTI cannot be overstated. However, 

the problem-solving model (Figure 3) serves as the overarching structure which organizes 

assessment and intervention activities. Therefore, problem solving lies at the heart of RTI. 

Problem solving means going beyond fulfilling procedural requirements and checklists to doing 

what it takes to resolve students’ learning problems. The problem-solving model has been 

organized into a series of cyclical steps. 

 

 

Figure 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1/Define the Problem 

The definition of the problem should be specific and focused. It must focus on teachable 

skills that can be measured and can change through the process of instruction. 

 

Problems can be defined as the difference between what is observed/measured and an 
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expectation for a student. Expectations can be developed based on local norms, 

normative standards, criterion-based measures, peer performance, instructional standards, 

developmental standards, district or state assessments and or teacher’s expectations. 

 

It is also important to understand whether the identified problem exists for only one 

student, a small group of students, or a large group of students since this knowledge will 

lead to different types of interventions. For large group problems, changes in the overall 

curriculum and instruction may be necessary. On the other hand, if a problem is present 

for only one or a few students, individual problem-solving can take place. 

 

The classroom teacher collects the data about the student’s performance, including 

information gathered from the parents, and brings the information to the Student Focus 

Team meeting at the beginning of the process. 

 

Step 2/Analyze the Problem 

The goal of problem solving analysis is to answer the question, “Why is the problem 

occurring?” During this step, the relevant information about the problem is gathered and 

considered, potential hypotheses about the probable causes of the problem are described, 

and information is gathered to either confirm or disprove the hypotheses. 

 

When the underlying cause is determined, the team may explore evidence-based 

interventions that are relevant. Some questions for the team to ask in analyzing the 

problem include: 

• Has the student received quality instruction in the target skill? 

• Does the curriculum support the development of the target skill? 

• Does the school environment support the acquisition and application of the target 

skill? 

 

Step 3 & 4/Develop and Implement the Plan 

The goal of step three is to develop; implement and progress monitor an intervention plan 

that matches the identified problem. 

A good intervention plan: 

• Explicitly defines the skills to be taught. 

• Focuses on measurable objectives. 

• Defines who will complete various tasks, when and how. 

• Describes a plan for measuring and monitoring effectiveness of instructional 

   efforts (including baseline and target goal). 

• Reflects the resources. 

 

Step 5/Evaluate Results and Data 

The goal of progress monitoring is to answer the question, “Is the intervention working?” 

If an intervention is not delivering the expected results, the intervention should be 

changed. Therefore, a key feature of the methods used to collect data is that they can be 

administered frequently and can be plotted on a graph to visualize trends more easily. 

 

The team should: 
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• Determine how the progress monitoring data will be managed/graphed. 

• Decide who will do the progress monitoring and how often. 

• Set logical data review timelines based upon the intervention(s). 

• Determine based on data, whether the intervention or goal needs to be 

    modified. 

 

 

If an intervention is not producing the desired results the team should: 

• Evaluate whether the intervention is being implemented as designed, if not, 

   make adjustments to ensure integrity of intervention or; 

• Consider whether the intensity of the intervention needs to be increased by 

  either; 

1. Reducing the size of the group. 

2. Increasing the amount of time/frequency that the intervention is 

    delivered, or 

3. Narrowing the focus of instruction. 

 

 

In summary, problem solving is a self-correcting, decision-making model focused on 

academic/or behavioral intervention development and monitoring using frequently collected, 

measurable data on student performance.   

 

 

 

3.  Progress Monitoring 

Progress monitoring is a systematic method for tracking and comparing an individual’s or 

group’s performance through data collection.  A consistent monitoring plan is essential to 

determine the effectiveness of instructional programs and interventions.  Progress toward 

meeting the student’s goals is measured by comparing expected and actual rates of learning. 

Based on these measurements, teaching is adjusted as needed. Thus, the student’s progression of 

achievement is monitored and instructional techniques are adjusted to meet the individual 

students learning needs. 

 

To understand progress monitoring, it is important to understand key terminology: 

 Benchmarks: Expected rates of growth or learning.  Usually measured three times per 

year (fall, winter, spring) 

 Baseline: The initial performance taken on a student; often the median score of three 

baseline data points.  The baseline serves as the reference point for all future data 

collection. 

 Aim lines: Also referred to as the goal line, the aim line depicts the anticipated growth 

and offers a comparison for the trend line. The aim line is typically shown as the 

expected rate of progress toward either the district goal or a goal developed by the 

problem-solving team. 

 Trend line: Indicates the actual rate of improvement; provides insight into future 

performance (will he/she meet the goal?).   
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Curriculum Based Measurement 

The most effective assessment available for monitoring student progress on a specific skill is 

Curriculum-Based Measurement (CBM). CBM is an alternative to other procedures that may 

be too costly, time consuming, disruptive to instruction, or ineffective for identifying progress 

frequently. CBM is comprised of standard directions, materials, scoring rules, and is a time 

assessment. CBM is characterized by several attributes (Deno, 2003): 

1. Alignment – students are tested on the curriculum being taught 

2. Technically adequate – CBM have established reliability and validity 

3. Criterion-referenced – CMB are used to determine if students can demonstrate their 

knowledge by reaching specified performance levels on certain tasks 

4. Standard procedures are used to administer CBM 

5. Performance sampling – CBM employ direct, low-inference measures through which 

correct and incorrect student behaviors on clearly defined tasks are counted within a set 

time interval. 

6. Decision rules are in place to provide those who use data with information about what 

it means when students score at different levels of performance or illustrate different 

rates of progress on the measures over time 

7. Repeated Measurement – CBM can be used over time to identify insufficient 

progress as well as level of performance. 
8. Efficient – training is minimal and measures can be given quickly 

9. Summarized efficiently – variety of techniques are available that make data 

accessible to classroom teachers and students 

 

4.  Data-Based Decisions 

The most important part of progress monitoring is not just collecting data; it is using the data to 

make sound instructional decisions.  Schools must look at the data regularly, implement decision-

making rules, and use the data continuously to inform instruction. Within the tiered continuum of 

service delivery, decision rules are necessary for moving students back and forth across tiers as 

educators address their needs for intervention delivery and eligibility decisions. These decision 

rules must rely on relevant student assessment data. At each step of the process, good decision 

rules ensure effective, equitable, and fair treatment across students. The BCSI have developed 

these specific guidelines for data-based decisions: 

 

 Cut scores for determining risk status: To identify students who are at risk, BCSI will 

use local comparative data from student performance on the benchmark from each grade 

level.  Typically, this cut score is those scoring at or below the 20
th

 percentile. 

 The frequency and duration of progress monitoring: During Tier II and Tier III 

service delivery, the frequency and duration of progress monitoring will have an impact 

on whether sufficient data have been collected to determine a student’s responsiveness to 

intervention. First, data must be collected with sufficient frequency to detect changes in 

performance following instruction/intervention. It should be no less frequent than one 

time per week. Second, the length of the data collection period during intervention must 

be established. This may be determined by the specific intervention being used.  A 

minimum of six weeks (30 instructional days) of intervention should be delivered. The 

length of time should allow for no fewer than six data points during an intervention 
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phase. As with any test, the more data gathered, the more reliable the decision will be 

about whether a student is responding to an intervention. 

 Criteria for determining a student’s responsiveness to intervention: Determination of 

whether students are responding to interventions requires specifying decision rules based 

on students’ level and rate of progress, both prior to and after the initiation of intervention 

delivery. This is established through trend line comparisons (or gap analysis), which will 

be explained later. 

 

Understanding Norms 

Data can be used to compare student performance to the typical student in specific academic or 

behavioral skills.   

 Local Norms: Involves sampling the abilities of students at specific grade levels in a 

school or district. 

 National Norms:  Involves sampling the abilities of students nationally, or based on 

research collected over time. 

 

Setting Ambitious and Realistic Goals 

As discussed earlier, an important part of a problem-solving process is the setting of goals or 

expected criteria for the students to obtain.  Setting goals that are realistic yet challenging is 

crucial to making good on-going decisions within a problem-solving model.   

 

Goal setting can be done at both the group level as well as the individual level.  For example, in 

an RtI model, it is expected that the implementation of a high quality, scientific, research-based 

instructional program implemented with fidelity at Tier I should result in successful outcomes 

with at least 80% of all students (National Association of State Directors of Special Education, 

2005). When universal screening data find substantially fewer students successfully meeting 

benchmark, the indication is that changes are needed in the delivery of the core program (within 

Tier I) to improve outcomes for all children; this must be done before a determination could be 

made of the degree to which supplemental instructional programs at Tier II are impacting 

outcome. As such, problem-solving teams may put in place goals that reflect a focus on 

improving the school-based outcomes of student performance within the core program. 

 

At the individual level, when students are identified through an RtI process as “at-risk” (and the 

core program is determined to be solid), it is critical that goals be established for the individual 

student so that the outcomes of his or her progress can be measured against appropriate 

expectations. By setting goals and monitoring a student’s progress toward those goals, the impact 

of instruction can be assessed in an ongoing manner, and adjustments in instruction and goals 

can be made as the instruction is proceeding.  Keep in mind that the ultimate goal is to close the 

achievement gap and meet the academic expectations established by Fleming County Schools 

and Kentucky Department of Education. 

 

Gap Analysis 

Having a consistent decision-making rule is crucial to monitoring progress.  There are many 

established ways to analyze trend lines, including slope comparisons, the trend line rule (Tukey 

method), and the four-point rule.  Comparing slopes of the aim line and trend line is most 

accurate, followed closely by the trend line rule.  However, both of these methods are time 
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consuming.  The four-point rule is fairly simple to implement. It is easy for teachers to look at the 

data.  

 Trend line rule: Calculated by dividing the data points into three equivalent sections.  The 

median scores from the first section and last section are marked and connected by a line.  

This is the trend line.   
o When we compare that trend line to the goal line, if the trend line is steeper we want 

to raise the goal or move the student back to the prior Tier 
o If the trend line is consistently around the goal line, continue interventions.  This may 

be an indicator that the intervention is working but maintenance of the skill has not 

been established. 
o It the trend line is decreasing or “flat-lined,” it is time to reevaluate or change 

interventions. 
 Four-point rule: This rule is a quick but less accurate method of gap analysis, based on 

the 4 most recent consecutive data points 

o If the 4 data points are all ABOVE the goal line, keep the current intervention and 

increase the goal or move the student to the prior Tier 

o If the 4 data points are all BELOW the goal line, keep the current goal and modify 

the intervention 

o If the 4 data points are not consistently above or below the goal line, maintain the 

current goal and intervention and continue collecting/reviewing data 

 

FCSIS Student Focus Teams will be provided with a FCSIS Student Proficiency Plan to 

complete that is recommended by KSI.  When the progress monitoring data is put in the chart the 

graph will show trends over time which will allow the team to look at gap analysis. (Student 

Proficiency Plan in Appendix)   

 

5.  Instruction & Intervention 

To increase the opportunity for success at all levels within the RtI framework, instruction and 

interventions delivered to students should be supported by evidence of their effectiveness.  A 

clear distinction is made between instructional strategies and interventions.  A strategy is a tool, 

plan, or method used to guide and improve student learning.  These strategies are more 

commonly referred to as differentiated instructional tools and practices. 

 

A research-based intervention is one that is school-based, prescriptive, and has a clear record of 

success.  RtI requires programs and interventions that have been validated in educational 

research.  In essence, the following questions must be asked. 

 

• Has the study been published in a peer-reviewed journal or approved by a panel of 

independent evaluators? 

• Have the results of the study been replicated by other scientists? 

• Is there consensus in the research community that the study’s findings are supported by a 

critical mass of additional studies? 

 

Guidelines for Minimally Acceptable Interventions 

1. Interventions are chosen based on classroom factors and reasonableness for the situation 

and severity of the problem. 

2. Scientific evidence for the effectiveness of the interventions must exist. 
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3. Interventions are chosen based on students’ instructional need (and not merely based on 

availability or convenience). This guideline means that there are individual student data 

to justify the choice of intervention. 

4. There should be a pre-specified, structured, and organized plan for each intervention 

session. 

5. Interventions should increase in intensity (i.e., frequency, length of intervention sessions, 

change in intervention strategies) in the event that a student does not make adequate 

progress as determined by the goal level established through the problem solving process 

(according to the criteria described in the previous section on data-based decision 

making). 

6. There should be a minimum of six weeks (30 instruction days) of intervention sessions 

(with 6 data points but 12 being optimal) before a determination of effectiveness is made, 

unless the guidelines of the intervention specify otherwise. 

7. Intervention sessions should be carried out as prescribed and there should be some 

evidence that they were carried out as planned. Evidence can include training, permanent 

products, and direct observation by an independent party. 

8. There should be a minimum of two phases of intervention (based on decision criteria 

described in the previous section on data-based decision making) before moving a student 

to Tier III or making a referral for a special education evaluation. 

 

What a research-based intervention is NOT: 

 Moving a student to another seat/location 

 Referring a student to special education 

 Conferring with the parent 

 Continuing to teach with no change 

 Reducing the number of suggestions, problems and examples provided to the student 

 Observing the student in the classroom 

 Suspending the student 

 Placing the student in an alternate setting to give the teacher, administrators, others a 

break 

 Choosing an existing program at the school just because it is available and it is in the 

content area of need 

 Providing the student extended time 

 Developing the “less difficult” items for the student 

 Accepting the research produced by the company as the evidence the program is 

research-based!!!! 

 

Fidelity 

Although evidence supporting an intervention’s effectiveness is important, the intervention itself 

is only as good as the accuracy and consistency with which it is implemented. Fidelity refers to 

the degree to which interventions are implemented as planned. It is essential that safeguards be 

put into place to determine if those interventions are being carried out as they were intended. A 

student’s responsiveness to an intervention may eventually be used in special education 

eligibility decision making. Therefore, school personnel must be confident that the intervention 

was performed with high levels of fidelity.  Regular monitoring of intervention delivery through 

observations and checklists is integral to ensuring that the interventions continue to be 
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implemented correctly and accurately (i.e., with “fidelity”) and that they continue to benefit 

those whom they are intended to serve.  Fidelity should be directly monitored by an independent 

observer other than the interventionist. 

 

 

Instruction and Intervention Factors to Consider at all Tiers 

• Were the programs and interventions used supported by scientific research? 

• Were standard treatment protocols followed for the interventions with students?  (fidelity   

 checks) 

• Were the interventionists trained in delivering the intervention with fidelity?    

• Were the interventions delivered for a sufficient amount of time? 

• Was a team used to help design and support the interventions? 

 

  
 

RtI Implementation 

 

 

The following guidelines may assist in implementing the RtI model with fidelity and enhancing 

consistency across the district.  Although instructional programs and pyramids of interventions 

may vary among schools, the key components of the problem-solving process need to be 

included in each building. (Please reference RtI Flowchart in Appendix)  The following 

guidelines are an example for an “at-risk” student.  For students who may need the multi-tiered 

model for enrichment or behavior the schools would follow the same protocol with enhancement 

interventions and behavior interventions.   

 

 

 

 

 

 

Tier I 

 The curriculum should be aligned with Kentucky core content. 

 Research-based programs should be implemented with fidelity and rigor to address core 

instruction. 

 Three times per year, all students are assessed using the district-wide assessment tool or 

district learning check.  This is considered progress monitoring at Tier I. 

 Problem-solving must take place at the core if less than 80% of students are at 

benchmark, based on district learning checks. 

 Teachers are responsible for execution of the core program and research-based highly 

effective instruction.   

 Teachers should be supported by grade-level and school based teams that discuss and 

analyze data and brainstorm strategies that will address the needs of all learners. 

 Teachers and families should communicate about student progress in the curriculum. 
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 Tier II 

 Once students are identified as being “at-risk”, or falling below district benchmark, the 

problem-solving process is initiated. 

 Teachers may opt to include in the “at-risk pool” students who met district benchmarks, 

if there is sufficient data to support this decision. 

 Teachers gather all relevant pieces of diagnostic and classroom data to reference during 

the problem-solving team meeting.   

 The team works through the problem-solving process and determines if the student will 

require intervention to meet the next district benchmark 

 If yes, the BCIS Student Proficiency Plan must be completed.  Parents are notified. 

Special factors to be considered include: 

o Goal 

o Intervention 

 Method of delivery 

 Frequency 

 Intensity 

 Duration 

 Any adjustment in schedule? 

 What resources are available or what training may be needed? 

o Progress monitoring tool & frequency (at least once per week) 

o Next review date? 

 Continue communication with student’s family, informing them of the intervention and 

progress 

 At each meeting review the progress monitoring data and the SPP should be completed 

and reviewed. 

 A gap analysis must be completed at least monthly to determine if the goal is being met. 

o If goal is being met: 

 Raise the goal but continue the intervention? 

 Stop the intervention and move student back to Tier I? 

 It is perfectly acceptable to continue with Tier II services for a prolonged 

period of time if that is what the student needs. For most students the team 

will want to think about how they can get a student ready for Tier I 

without the Tier II services over time (scaffold away the support). 

However, there may be a handful of students who will need Tier II for a 

prolonged period. 

o If goal is not being met: 

 Review problem-solving process 

 Change interventions? 

 Increase frequency of intervention? 

 Increase intensity of intervention? 

 If this intervention is the second intervention attempted, the team may 

consider whether moving the student to Tier III is appropriate 
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Tier III 

 If a student moves to Tier III, the problem-solving process is executed identical to 

Tier II, although the intervention and progress monitoring may increase in intensity 

and frequency.   

 As with Tier II, it is imperative to review progress monitoring data to make decisions 

about student progress. 

 A gap analysis should be completed at least every two weeks. 

o If the goal is being met: 

 Raise the goal but continue the intervention? 

 Decrease the intervention and move student back to Tier II or Tier I? 

o If the goal is not being met: 

 Review problem-solving process 

 Change interventions? 

 Increase frequency of intervention? 

 Increase intensity of intervention? 

 If this intervention is the second intervention attempted, the team may 

consider a special education referral for a formal evaluation. 

 

It should be noted that some students may always require Tier II or Tier III interventions to be 

successful in the core program and meet expected benchmarks.  These students are not otherwise 

identified as receiving special education services, given that special education is reserved for 

those who have disabilities.   

 

*Please note that if a student is severe enough to be referred for special needs services 

before the intervention process is completed than the intervention process will have to be 

completed simultaneously with the referral process.  Same protocol will be followed if a 

parent requests a referral for Special Education.     
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Kentucky Statues Requiring Intervention Support for Students 

KRS 158.6453Assessment 

of achievement goals 

(5)(b) A student whose scores on the Work Keys assessments indicate that additional assistance is required in 

reading for information, locating information, or applied mathematics shall have intervention strategies for 
accelerated learning incorporated into his or her learning plan. 

HS 

KRS 158.6459 

Intervention strategies 

for accelerated learning 

– Individualized 

learning plan – 

Retake of ACT 

(1) A high school student whose scores on the high school readiness examination administered in 

grade eight (8), on the college readiness examinations administered in grade ten (10), or on the 

WorkKeys indicate that additional assistance is required in English, reading, or mathematics 

shall have intervention strategies for accelerated learning incorporated into his 

or her learning plan. 

(2) A high school student whose score on the ACT examination under KRS 158.6453(4)(a)2 in 

English, reading, or mathematics is below the system-wide standard established by the Council on 

Postsecondary education for entry into a credit-bearing course at a public postsecondary university 

without placement in a remedial course or an entry-level course 

with supplementary academic support shall be provided the opportunity to participate in 

accelerated learning designed to address his or her identified academic deficiencies prior to high 

school graduation. 

(3) A high school, in collaboration with its school district, shall develop and implement accelerated 

learning that: 

(a) Allows a student’s learning plan to be individualized to meet the student’s academic 

needs based on an assessment of test results and consultation among parents, teachers, 

and the student; and 

(b) May include changes in the student’s class schedule. 

MS 

& HS 

KRS 158.649 

Achievement gaps 
(8) …if a local board determines that a schools has not met its biennial target to reduce the 

identified gap in student achievement for a group of students, the local board shall require the 

council, or the principal if no council exists, to submit its revisions to the consolidated plan 

describing the use of professional development funds and funds allocated for continuing education 

to reduce the school’s achievement gap for review and approval by the superintendent. The plan 

shall address how the school will meet the academic needs of the students in various groups 

identified… 

Primary - 

HS 

 

STUDENT INTERVENTION SYSTEM 

RTI GUIDEBOOK 
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KRS 158.792 

Definitions for KRS 

158.792 and 

164.0207 – Reading 

diagnostic and 

intervention fund – 

Grants for reading 

intervention programs 

(1) (a) “Comprehensive reading program” means a program that emphasizes the essential 

components of reading: phoneme awareness, phonics, fluency, vocabulary, comprehension, and 

connections between writing and reading acquisition and motivation to read. 

(b) “Reading diagnostic assessment" means an assessment that identifies a struggling reader 

and measures the reader’s skills against established performance levels in the essential 

components of reading. The purpose is to screen for areas that require intervention in 

order for the student to learn to read proficiently. 

(c) “Reading intervention program” means short-term intensive instruction in the essential 

skills necessary to read proficiently that is provided to a student by a highly trained 

teacher. This instruction may be conducted one-on-one or in small groups: shall be 

research-based, reliable, and replicable; and shall be based on the ongoing assessment of 

individual student needs. 

(2) The reading diagnostic and intervention fund is created to help teachers and library media 

specialists improve the reading skills of struggling readers in the primary program. …..Two(2) year 

grants to schools to support teachers in the implementation of reliable, replicable research-based 
reading intervention programs that use a balance of diagnostic tools and instructional strategies that 

emphasize phonemic awareness, phonics, fluency, vocabulary, comprehension, and connections 

between writing and reading acquisition and motivation to read to address diverse learning needs 

of those students reading at low levels. 

(3)(b)2 Intervention services will supplement, not replace, regular classroom instruction; 

(3)(b)3 Intervention services will be provided to struggling primary program readers within the 

school based upon ongoing Primary assessment of their needs; and 

(3)(b)4 A system for informing parents of struggling readers of the available family literacy 

services within the district will be established. 

Primary 
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KRS 158.844 

Mathematics 

achievement fund 

(1) The mathematics achievement fund is hereby created to provide developmentally appropriate 

diagnostic assessment and intervention services to students, primary through grade 12, to help them 

reach proficiency in mathematics on the state assessments…. 
(7)(c) grant applicants assure….. 

(1) Mathematics instruction will be standards-based and utilize research-based practices; 

(2) Intervention and support services will supplement, not replace, regular classroom 

instruction; and 

(3) Interventions services will be provided to primary program students and other students who 

are at risk of mathematics failure within the school based upon ongoing assessments of their 

needs. 

Primary - 

12 

KRS 158.441 

Definitions for 

chapter 

(1) “Intervention services” means any preventive, developmental, corrective, supportive services or 

treatment provided to a student who is at risk of school failure, is at risk of participation in violent 

behavior or juvenile crime, or has been expelled from the school district. Services may include, but 

are not limited to, screening to identify students at risk for emotional disabilities and antisocial 

behavior; direct instruction in academic, social, problem-solving, and conflict resolution skills; 

alternative educational programs; psychological services’ identification and assessment of abilities; 

counseling services’ medical services; day treatment; family services; work and community 

programs. 

 

KRS 158.070 – 

Continuing education 

for certain students 

(8) Schools shall provide continuing education for those students who are determined to need 

additional time to achieve the outcomes defined in KRS 158.6451 and schools shall not be limited 

to the minimum school term in providing this education.(ESS) 

Primary - 

HS 

704 KAR 3:305 

Minimum High 

School Graduation 

Requirements 

Section 3 (5) Beginning with a student’s eight grade year, the Individual Learning Plan shall set 

learning goals for the student based on academic and career interests and shall identify required 

academic courses, electives, and extracurricular opportunities aligned to the student’s 

postsecondary goals. The school shall use information from the Individual Learning Plans about 

student needs for academic and elective courses to plan academic and elective course offerings. 

(6) Beginning with the graduation class of 2013, the development of the Individual Learning Plan 

for each student shall begin by the end of the 6th grade year and shall be focused on career 

exploration and related postsecondary education and training needs. 

6th-HS 

 
KRS 158.6453 

Assessment of 

achievement goals 

(12) In addition to statewide testing for the purpose of determining school success, the board shall 

have the responsibility of assisting local school districts and schools in developing and using 

continuous assessment strategies needed to assure student progress. The continuous assessment 

shall provide diagnostic information to improve instruction to meet the needs of individual 

students. 

Primary 

- 

HS 

KRS 158.6463 

Assessment of 

achievement goals - 

Reporting structure components – 

(13)(b) An individual student report to parents for each fifth-grade student summarizing the 

student’s readiness in reading and mathematics based on student’s fourth-grade state assessment 

results. The school’s fifth-grade staff shall develop a plan for accelerated learning for any student 

with identified deficiencies 

5th 

grade 
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Fleming County School District Policies that Support RtI 

 

CURRICULUM AND INSTRUCTION 08.133 

 

CURRICULUM AND INSTRUCTION 08.141 



 

32 

 

KEY TERMS & ACRONYMS 

 

Academic Ceiling:  Any policy, instructional, or curricular procedure that withholds appropriate 

learning opportunities from a student who needs to move beyond age mates in order to maintain 

continuous progress 

 

Accelerated Learning:  "Accelerated learning" means an organized way of helping students 

who are not reaching individual or classroom academic goals by providing direct instruction or 

enable students who can to move more quickly through course requirements and pursue higher 

level skill development. (Section 2. KRS 158.6453) 

 

Acceleration Options:  A variety of ways schools can apply instructional strategies to studying 

material earlier, or at a faster pace, than most students. 

 

Affective Counseling Services:  Affectively-based counseling assistance planned in 

coordination with the gifted teacher and provided by a counselor familiar with the characteristics 

and socio-emotional needs of gifted and talented students including those gifted students who are 

twice exceptional. 

 

Aim line: Line on a graph that represents expected student growth over time; goal line. 

 

ALL  Students: Every student enrolled in a school or district, regardless of identification, race, 

ethnicity, nationality, gender, socio-economic status, or primary spoken language. 

 

ARC:  is an acronym for Admissions and Release Committee.  An ARC is a team of individuals 

responsible for developing, reviewing, and/or revising and Individual Education Program (IEP) 

for a child with disability. While individuals, if qualified, can serve multiple roles on the ARC, 

there is a federally mandated list of team members who must be present: (1) the parent(s) or 

guardian(s), (2) teacher(s), (3) an individual representing the school system, and (4) an individual 

who can interpret the student's performance results and evaluations. Parents have the right to 

request an ARC meeting to review their children's IEP.   

 

Baseline Data:  The data collected prior to interventions being implemented and signifies the 

student’s present level of performance on a targeted skill/concept. 

 

Benchmark Assessments: Short assessments given at the beginning, middle, and end of the year 

to establish baseline achievement data and progress 

 

CCITL: The Commonwealth Center for Instructional Technology and Learning is a web-based 

tool designed to support Kentucky instructional providers in the location and implementation of 

evidence-based strategies to enhance the educational experiences of students with learning 

challenges. Access is available to all Eastern Kentucky University College of Education 

personnel, students, and alumni as well as all instructional personnel in Kentucky public school 

districts.  http://ccitl.eku.edu  

 

http://ccitl.eku.edu/
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Characteristics of Highly Effective Teaching and Learning (CHETL):  Effective practices in 

teaching and learning by describing the role of the teacher and student in an exemplary 

instructional environment 

 

Charting: Visual:  depiction of the student’s performance data, relative to the baseline and aim 

line.  Includes baseline data, aim line, progress monitoring data, and trend lines. 

 

Classroom Performance:  Educators assume an active role in students’ assessment in the 

general education curriculum. This feature emphasizes the important role of the classroom staff 

in choosing and periodically completing student assessments of academics and behavioral/social 

skills rather than relying on end-of-the-year achievement tests (e.g., state or nationally developed 

tests) or routine office referral/detention/suspension for behavior. (NRCLD) 

 

Community: A community may be a neighborhood and places around school; local residents; 

and/or local groups based in neighborhoods. 

 

Continuous Progress Monitoring:  Students’ classroom progress is monitored continuously. In 

this way, staff can readily identify those learners who are not reaching individual or classroom 

academic and behavioral goals.  Curriculum-based assessment models (NRCLD) and data from 

instructionally-based classroom behavioral monitoring systems are useful in this role. 

 

Core principles of RtI:: Beliefs necessary for RtI processes to be effective 

 All children can learn 

 Early intervention for struggling learners is essential 

 Use of multi-tier model of delivery is necessary 

 Utilization of a problem-solving methodology 

 

Curriculum-Based Assessment (CBA): Measurement that uses direct observation and 

recording of a student’s performance in the local curriculum as a basis for gathering information 

to make instructional decisions 

 

Curriculum-Based Measurement (CBM):  CBM is a method for monitoring student progress 

through a curriculum.  It reflects the success of students’ instructional program by using short, 

formative assessments that are normed. 

 

Cut score:  Accuracy of screening also is determined by what cut scores are used. A cut score, 

also called cut point, is the score that represents the dividing line between students who are not at 

risk and those who are potentially at risk. (NRCLD) 

 

Data-based decision making: A process in which school personnel engage in ongoing analysis 

of data from multi-level sources to provide a comprehensive picture of strengths and challenges 

and develop a plan to prioritize and address those challenges. 

 

Data points: Points on a graph that represent student achievement or behavior relative to a 

specific assessment at a specific time 
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Diagnostic Assessment:  Assessment(s) will provide specific data to assist in determining 

changes needed to further the student’s learning based on data from multiple 

sources/assessments. 

 

Differentiated instruction: Process of designing lesson plans that meet the needs of the range of 

learners.  Such planning includes learning objectives, grouping practices, teaching methods, 

varied assignments, and varied materials chosen based on student skill levels, interest levels, and 

learning preferences.  Differentiated instruction focuses on instructional strategies, instructional 

groupings, and an array of materials. 

 

Discrepancy: Difference between two outcome measures 

 IQ-Achievement discrepancy – difference between scores on a norm-referenced 

 intelligence test and a norm-referenced achievement test 

 Difference between pre-test and post-test on a criterion-referenced test 

 

Dual discrepancy:  A dual discrepancy occurs when a student’s performance and growth rate 

are both substantially below performance and growth rate of typical peers 

 

Duration: The length of time over which a student receives an intervention (e.g., 15 weeks) 

 

Early Intervening:  Early intervening in this context refers to catching problems while children 

are small… the problem is small? The term includes, but is not limited to, services for young 

children. (NASDSE) 

 

Essential components of an RTI process:  Core components of an effective RTI process 

 School-wide screening 

 Progress monitoring 

 Tiered services 

 Fidelity of implementation 

 

Evidence-based practice:  Educational practices/instructional strategies supported by relevant 

scientific research studies 

 

Family:  A family includes recognized related and non-related members (i.e., siblings, 

grandparents, aunts/uncles, friends/neighbors) who contribute to a child’s learning in a 

significant way. 

 

Fidelity of treatment: Implementing a program, system or intervention exactly as designed so 

that it is aligned with research and ensures the largest possible positive outcome 

 

Formative assessment/evaluation:  Classroom/curriculum measures of student progress; 

monitors progress made towards achieving learning outcomes; informs instructional decision 

making 

 

Frequency: The number of times a student receives an intervention in a given timeframe (e.g., 

daily, twice weekly) 
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General Outcome Measure: A quick and reliable indicator of academic performance in such 

areas as reading, math, and written expression 

 

Goal:  Standard against which progress can be compared. Allows for aim line to be established.  

Possible goals could be established based on the following: 

• Norms 

• Percentile cutoff 

• Growth rates 

• Local growth rates 

 

 

Goal Line:  See Aim line 

 

Graph: Provides a visual representation of a large amount of data 

 

Growth rate: Gives you a growth expectancy for each week of school year; Allows for 

obtaining student’s baseline then monitoring progress while comparing to growth expectancy 

 

ICEL: Instruction, Curriculum, Environment, Learner (domains of influence in problem-

solving) 

 

IDEIA - Individuals with Disabilities Education Improvement Act of 2004 also 

referred to as IDEA ’04; Original passage in 1975; latest reauthorization in 2004; federal statute 

relative to public education and services to students with disabilities ages 

3 through 21 

 

Intensity: The length of time during which a student receives an intervention (e.g., 30 minutes) 

 

Intensive interventions: Academic and/or behavioral interventions characterized by increased 

length, frequency, and duration of implementation for students who struggle significantly; often 

associated with narrowest tier of an RTI tiered model; also referred to as tertiary interventions, or 

TIER 3. 

 

Interventions: An intervention is educational instruction, practice, strategy, curriculum or 

program. (US Department of Education) 

 

Key practices in RtI: Practices necessary for RtI processes to be effective 

 Using research-based, scientifically validated instruction and interventions 

 Monitoring of student progress to inform instruction 

 Making decisions based on data 

 Using assessments for universal screening, progress monitoring, and 

Diagnostics 
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Kentucky System of Interventions (KSI):  A framework for providing systematic, 

comprehensive services to address academic and behavioral needs for all students, preschool 

through grade 12 

 

LEA: Local Education Agency:  Refers to a specific school district or a group of school districts 

in a cooperative or regional configuration 

 

Learning Checks:  See Universal screening  

 

Learning rate: Average progress over a period of time, i.e. one year’s growth in one 

years’ time 

 

Level: Current rate of performance on General Outcome Measures.  Consider a student who was 

administered three reading probes and had scores of 100, 91, and 102.  The median (middle) 

score of 100 would be the student’s current level of current performance. 

 

Maze fluency: A CBM method of assessing reading comprehension 

 

Mean: The average of a data distribution; (the sum of scores divided by the number of scores) 

 

Median:  The middle score in a data distribution. 

 

Normative scores: Scores that provide information about how a student performed relative to 

some comparison group (classroom, school, district, state, or national) 

 

Percentile rank: A number assigned to a score that indicates the percentage of scores found 

below that score. 

 

Primary levels of intervention: Interventions that are preventive and proactive; implementation 

is school-wide or by whole-classroom; often connected to broadest tier (core or foundational tier) 

of a tiered intervention model; TIER 1 

 

Probe (CBM): A brief, timed work sample made up of academic material taken from the 

student's school curriculum.  These CBM probes are given under standardized conditions. For 

example, the instructor will read the same directions every time that he or she gives a certain 

type of CBM probe. CBM probes are timed and may last from 1 to 5 minutes, 

 

Problem-solving model (PSM): Solutions to instructional and behavioral problems are 

addressed by going through a four-step process: (problem identification, problem analysis, plan 

implementation, and plan evaluation); is sensitive to individual student differences; depends on 

the fidelity of implementing interventions 

 

Problem-solving team: Group of teachers and school staff who meet regularly to help design 

interventions for and monitor progress of students who are at-risk for failure 
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Professional Learning Communities (PLC): Educators committed to working collaboratively 

in ongoing processes of collective inquiry and action research to achieve better results for the 

students they serve (DuFour, DuFour, Eaker, & Many, 2006). 

 

Progress monitoring: Data used to frequently check student progress towards success; Progress 

monitoring is a scientifically based practice that is used to frequently assess students’ academic 

performance and evaluate the effectiveness of instruction. Progress monitoring procedures can be 

used with individual students or an entire class.  

 

Quartile: One-fourth of a distribution of scores 

 

Remediation: Instruction intended to remedy a situation; to teach a student something that he or 

she should have previously learned or be able to demonstrate; assumes appropriate strategies 

matched to student learning have been used previously 

 

Response to Intervention / Response to Instruction / Responsiveness to 

Intervention (RtI): Practice of providing high quality instruction and interventions matched to 

student need, monitoring progress frequently to make changes in instruction or goals and 

applying child response data to important educational decisions 

 

RIOT: Review, Interview, Observe, and Test; Information collected as part of the RtI problem-

solving process, in order to develop an intervention 

 

Scientifically-based/Research-based interventions: Instructional strategies and curricular 

components used to enhance student learning.  The effectiveness of these interventions is backed 

by experimental design studies that 

 Use empirical methods 

 Include rigorous and adequate data analysis 

 Have been applied to a large study sample 

 Are replicable 

 Show a direct correlation between the interventions and student progress, and 

 Have been reported in a peer-reviewed journal 

 

Scientific/Research-based instruction: Curriculum and educational interventions that have 

been proven to be effective for most students based on scientific study 

 

Screening – See Universal screening 

 

SEA: State Education Agency, refers to the department of education at the state level 

 

Secondary levels of intervention: Interventions that relate directly to an area of need; are 

supplementary to primary interventions; are different from primary interventions; often 

implemented in small group settings; may be individualized; often connected to supplemental 

tier of a tiered intervention model; TIER 2 

 

Slope: Rate of growth or improvement in performance over time 
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Standard protocol intervention: Use of same empirically validated intervention for all students 

with similar academic or behavioral needs; facilitates quality control 

 

Strategic interventions: Intervention chosen in relation to student data and from among those 

that have been documented through education research to be effective with 

like students under like circumstances; often associated with second tier of an RTI tiered model; 

also referred to as secondary interventions; TIER 2 

 

Summative assessment/evaluation: Comprehensive in nature, provides accountability and is 

used to check the level of learning at the end of a unit of study 

 

Systematic data collection: Planning a timeframe for and following through with appropriate 

assessments to set baselines and monitor student progress 

 

Tertiary levels of intervention: Interventions that relate directly to an area of need; are 

supplementary to primary and secondary interventions; are different from primary and 

secondary interventions; usually implemented individually or in very small group settings; may 

be individualized; often connected to narrowest tier of a tiered intervention model; TIER 3 

 

TIER I, TIER II, TIER III:  See Primary Levels of Intervention, Secondary Levels of 

Intervention, Tertiary Levels of Intervention, Intensive Interventions, Strategic Interventions  

 

Tiered instruction: Levels of instructional intensity within a tiered model 

 

Tiered model: Common model of three or more tiers that delineate levels of instructional 

interventions, based on student skill need 

 

Trend line: Line on a graph that connects data points; compare against aim line to determine 

responsiveness to intervention 

 

Universal Design for Learning (UDL): Process of designing instruction that is accessible by all 

students; UDL includes multiple means of representation, multiple means of expression, and 

multiple means of engagement; the focus in creation of UDL curricula 

is on technology and materials 

 

Universal screening: A process of reviewing student performance through formal and/or 

informal assessment measures to determine progress in relation to student benchmarks; related 

directly to student learning standards.  Those students whose test scores fall below a certain cut-

off are identified as needing more specialized academic interventions.  Universal screening 

usually takes place three times/year (Fall, Winter, Spring) 

 

Validated intervention: Intervention supported by education research to be effective with 

identified needs of sets of students 
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Web Resources 

 

ACCESS for ELLs® English Language Proficiency assessment 
http://wida.wceruw.org/assessment/ACCESS/index.aspx 
 

Advances in Progress Monitoring – University of Minnesota 

http://cehd.umn.edu/EdPsych/SpecialEd/CBMConference/handouts.html 
 

Center for Educational Networking    http://www.cenmi.org/ 
 

Center on Instruction   http://centeroninstruction.org/index.cfm 
 

Characteristics of Highly Effective Teaching and Learning (CHETL) 

http://education.ky.gov/curriculum/docs/pages/characteristics-of-highly-effective-teaching-and-

learning-(chetl).aspx 

 

Colorado Department of Education RtI   http://www.cde.state.co.us/RtI/ 

 

Curriculum Based Measures (CBM) Warehouse 
http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php 

 

Discipline Help: You Can Handle Them All:   http://www.disciplinehelp.com/ 

 

Do What’s Right: http://dww.ed.gov 

 

Florida Center for Reading Research: www.fcrr.org 

 

IDEA Partnership   http://www.ideapartnership.org/ 
 
Institute of Educational Services What Works Clearinghouse 

http://ies.ed.gov/ncee/wwc/ 
 

Intervention Central website: http://www.interventioncentral.org 

 

KDE’s Building a Strong Foundation for School Success Continuous Assessment Guide 
http://education.ky.gov/educational/pre/pages/early-childhood-resources.aspx 
 

Kentucky Center for Instructional Discipline (kycid)   http://www.kycid.org/ 
 

Kentucky Center for Mathematics   http://www.kentuckymathematics.org/ 
 

Kentucky’s Core Academic Standards (KCAS) 
http://education.ky.gov/curriculum/docs/pages/kentucky-core-academic-standards---new.aspx 

 

Kentucky Department of Education’s Standards and Indicators for School Improvement 
http://education.ky.gov/school/sisi/Pages/default.aspx 
 

http://wida.wceruw.org/assessment/ACCESS/index.aspx
http://cehd.umn.edu/EdPsych/SpecialEd/CBMConference/handouts.html
http://www.cenmi.org/
http://centeroninstruction.org/index.cfm
http://education.ky.gov/curriculum/docs/pages/characteristics-of-highly-effective-teaching-and-learning-(chetl).aspx
http://education.ky.gov/curriculum/docs/pages/characteristics-of-highly-effective-teaching-and-learning-(chetl).aspx
http://www.cde.state.co.us/RtI/
http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php
http://www.disciplinehelp.com/
http://dww.ed.gov/
http://www.fcrr.org/
http://www.ideapartnership.org/
http://ies.ed.gov/ncee/wwc/
http://www.interventioncentral.org/
http://education.ky.gov/educational/pre/pages/early-childhood-resources.aspx
http://www.kycid.org/
http://www.kentuckymathematics.org/
http://education.ky.gov/curriculum/docs/pages/kentucky-core-academic-standards---new.aspx
http://education.ky.gov/school/sisi/Pages/default.aspx
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Kentucky Reading Association   http://www.kyreading.org/ 

  
National Association of State Directors of Special Education   http://www.nasdse.org/ 
 

National Center for Family and Community Web site Research Resources 
http://www.sedl.org/connections/research-syntheses.html 
 

National Research Center on Learning Disabilities   http://www.nrcld.org/ 
 

National Center for Student Progress Monitoring http://www.studentprogress.org/default.asp 

 

National Center on Response to Intervention    http://www.rti4success.org/  

 

Nebraska Department of Education  http://www.education.ne.gov/ 
 

Office of Special Education Programs (OSEP) - Responsiveness to Intervention in the SLD 

Determination Model:  

http://www.osepideasthatwork.org/toolkit/ta_responsiveness_intervention.asp 
 

Oregon Reading First: http://oregonreadingfirst.uoregon.edu/ 

 

Pathway to Achievement: Universal Design for Learning (UDL) 
http://www.fctd.info/resources/4124 

 

Pikes Peak Literacy Strategies Project: www.pplsp.org 

 

Positive Behavioral Interventions and Supports  http://www.pbis.org/ 

 

Recognition and Response: http://www.recognitionandresponse.org/ 

 

Research Institute on Progress Monitoring  http://www.progressmonitoring.org/ 
 

Response to Intervention: A Primer for Parents 
http://www.nasponline.org/resources/handouts/rtiprimer.pdf 

 

RTI Action Network http://www.rtinetwork.org/ 

 

The Center for Data Driven Reform in Education http://www.cddre.org/ 

 

Sample Curriculum Maps  The Iris Center at Vanderbilt University 
http://iris.peabody.vanderbilt.edu/index.html 
 

The Missing Piece to the Proficiency Puzzle 
http://education.ky.gov/CommOfEd/adv/Documents/PACtheMissingPiecev2.pdf 
 

 

US Department of Education’s Doing What Works 

http://www.kyreading.org/
http://www.nasdse.org/
http://www.sedl.org/connections/research-syntheses.html
http://www.nrcld.org/
http://www.studentprogress.org/default.asp
http://www.rti4success.org/
http://www.education.ne.gov/
http://www.osepideasthatwork.org/toolkit/ta_responsiveness_intervention.asp
http://oregonreadingfirst.uoregon.edu/
http://www.fctd.info/resources/4124
http://www.pplsp.org/
http://www.pbis.org/
http://www.recognitionandresponse.org/
http://www.progressmonitoring.org/
http://www.nasponline.org/resources/handouts/rtiprimer.pdf
http://www.rtinetwork.org/
http://www.cddre.org/
http://iris.peabody.vanderbilt.edu/index.html
http://education.ky.gov/CommOfEd/adv/Documents/PACtheMissingPiecev2.pdf
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https://www2.ed.gov/nclb/methods/whatworks/edpicks.jhtml 
 

What Works Clearinghouse website: www.w-w-c.org 

 

WIDA English Language Proficiency Standards  http://wida.wceruw.org/standards/eld.aspx 
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FCSIS School Implementation Team 

Purpose 

To meet the individual needs of every learner for prevention and intervention through a 

collaborative team process 
 

Team Members Include the Following 

School-level Administrator/s 

District RTI Director 

3-4 Teachers (grade-level, special education, GT, interventionist, coaches, etc.) 

 

Optional Members 

Community Stakeholders (Comprehend, IMPACT, etc.) 

Parents 
 

Functions of Team Include the Following 

Design and implement core academic and behavior curriculum: 

 Select/train staff on instructional strategies and interventions for academics and behavior 

(this can be provided through PLC work, technology, book studies, etc.) 

Provide professional learning opportunities that include information about all learners (e.g. 

ELL, GT, Special Education) (this can be provided through PLC work, technology, book 

studies, etc.) 

 Assist teachers in the efforts to recognize students who may be identified as twice-

exceptional 

 Compile professional resources and materials 

 Establish a plan for follow-up monitoring and fidelity of implementation 

 

Involve family and community stakeholders in learning: 

 Develop and implement a communication plan 

 Develop activities that provide meaningful family engagement in the school experience 

 

Provide support for teachers to collaborate in an effort to help all students in the classroom 

 Provide time for PLC’s 

 Develop a plan for monitoring PLC work 

 

Review school data to make informed decisions about curriculum, instruction and assessment.  

Examine achievement, behavior and other data to determine the percentage of students that are 

successful within the core/universal instruction.  Identify data patterns and present to SBDM 

councils. 

 Achievement Gap (sub-populations) 

 Universal screening data 

 Diagnostic data 

 Grade-level assessment data 

 Classroom assessment data 

 Other data as needed 

 

 Repetitive patterns identified in Tier II and beyond that may inform Tier I instructional 

changes/adjustments needed – Use Curriculum Based Measures (CBM) data along with 

classroom observations, district-wide assessments and/or other standardized tests to measure the 

effectiveness of the interventions 
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FCSIS Student Focus Team 
 

Purpose 

To develop a plan to meet the individual needs of a learner identified for intervention services 

through a collaborative team process 
 

Team Members Include the Following 

School-level administrator 

Grade-level teacher 

Other teachers (special education, GT, interventionist, etc.) 

Parents/Guardians 

 

Optional Members 

Community Stakeholders (Comprehend, IMPACT, etc.) 

District office representative (RTI Director and/or Special Education Director) 
 

Functions of Team Include the Following 

Design and implement targeted academic and behavioral evidence based instruction: 

• Select progress monitoring tools for academics and behavior. 

• Select/train staff on intervention strategies for academics and behavior. 

• For formally identified GT or primary talent pool students, interventions may 

be based on the Gifted Student Services Plan (GSSP) or student interests. 

• Identify professional resources and materials appropriate for the student(s). 

• Establish plan for progress monitoring and fidelity of implementation. 

 

Involve family and community stakeholders in learning: 

• Notify parents of initial targeted intervention(s) 

• Provide regular progress updates 

• Provide families with specific information on how to assist their children with the 

academic or behavioral areas of need or strength identified 

 

Provide support for teachers to collaborate in an effort to help targeted students with the 

intervention or ensure continuous progress. 

 

Triangulate student level data to make informed decisions about targeted instruction 
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Multi-Tiered Scope of Services 
 

Approximately 5% 

of all students will 

respond with 

success to core, 
targeted and intensive 

academic/behavioral 

instruction. 

Approximately 

15% of all students 

will respond with 

success to core and 

targeted 

academic/behavioral 

instruction 

Approximately 

80% of all students 

will respond with 

success to core 

academic/behavioral 

instruction 

Of the almost 20% of 

students who proceed to 

Tier !! research shows 

that 15% of students 

will respond with 

success to core and 

targeted academic 

instruction  

Of the 5% who 

proceed to Tier III, 

research shows 

students will respond 

with success to core, 

targeted and intensive 

academic/behavioral 

instruction 
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All students are benchmarked 

using the district universal 

screener measurement 

procedures. 

Data is reviewed and At-Risk 

students are identified using cut-

off scores established by the 

district. 

School Student-Focus Team 

review assessment data on all 

identified At-Risk students 

Does the diagnostic and classroom 

data support the identification of 

the At-Risk student? 

NO No need to 

develop Student 

Proficiency Plan 

(SPP) 

If the student is identified as At-Risk 

on the next benchmark, the team 

should consider a SPP 

Yes 
Using diagnostic data, the Student-Focus Team identifies the specific skill 

deficit and matches intervention to skill deficit.  Document on SPP 

1.  SPP completed, intervention implemented, 

and progress monitoring is completed for at 

least 4-6 weeks 

When the team meets to 

review the data, is the 

student progressing? 

YES 

Continue 
intervention and 
continue to 
monitor 

Return to Previous 

Tier NO 
2.  Revise SPP and implement a 2nd 

intervention, monitor progress 

3.  The team initiates Tier III intervention 

Consult with the District RTI Coordinator. 

4.  Revise SPP and implement a 

2nd Tier III intervention 

If interventions have been completed in Tier II and Tier III 

and the student does not make adequate progress, a 

Special Education Referral may be considered 

Or 

Special 
Note: Steps 
1-4 above 
are 
followed 
sequentially 

FCSIS Response to Intervention Flow Chart 
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    MAP 

MINIMUM ESTIMATED PRIOR-SEASON (FALL) RIT 

CUT SCORES CORRESPONDING TO STATE 

PERFORMANCE LEVELS 
 

 

 

 

 

 

 

 

 

 

 

 

MATH - Prior Season 

Cut Scores and %tiles for each State Performance Level 

Grade Novice Apprentice Proficient Distinguished 

 Cut 
Score 

Cut 
Score 

 

 
%tile 

Cut 
Score 

 

 
%tile 

Cut 
Score 

 

 
%tile 

2 <171 171 29 181 59 195 90 

3 <185 185 29 195 59 208 90 

4 <195 195 25 208 63 219 88 

5 <199 199 16 217 61 230 89 

6 <205 205 17 220 51 234 83 

7 <212 212 21 229 58 241 82 

8 <214 214 17 230 50 247 84 

READING - Prior Season 

Cut Scores and %tiles for each State Performance Level 

Grade Novice Apprentice Proficient Distinguished 

 Cut 
Score 

Cut 
Score 

 
%tile 

Cut 
Score 

 
%tile 

Cut 
Score 

 
%tile 

2 <168 168 30 179 58 190 82 

3 <182 182 30 193 58 204 83 

4 <193 193 32 203 59 213 82 

5 <202 202 36 210 58 219 80 

6 <207 207 36 213 52 224 79 

7 <209 209 30 218 55 228 79 

8 <214 214 36 222 57 232 80 
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MAP 

MINIMUM ESTIMATED SAME-SEASON (SPRING) RIT CUT 

SCORES CORRESPONDING TO STATE PERFORMANCE LEVELS 
 

 

 

 

MATH - Current Season 

Cut Scores and %tiles for each State Performance Level 

Grade Novice Apprentice Proficient Distinguished 

 Cut 
Score 

Cut 
Score 

 

 
%tile 

Cut 
Score 

 

 
%tile 

Cut 
Score 

 

 
%tile 

2 <184 184 29 194 59 207 90 

3 <196 196 29 206 59 220 90 

4 <203 203 25 217 63 229 88 

5 <207 207 17 225 61 239 89 

6 <211 211 18 227 53 241 83 

7 <217 217 22 234 58 247 83 

8 <218 218 18 235 51 252 84 

READING - Current Season 

Cut Scores and %tiles for each State Performance Level 

Grade Novice Apprentice Proficient Distinguished 

 Cut 
Score 

Cut 
Score 

 
%tile 

Cut 
Score 

 
%tile 

Cut 
Score 

 
%tile 

2 <182 182 31 192 58 204 83 

3 <192 192 31 202 58 213 83 

4 <200 200 32 210 59 220 83 

5 <208 208 38 215 58 225 81 

6 <211 211 36 218 54 228 79 

7 <212 212 30 222 56 232 80 

8 <217 217 36 225 57 235 80 
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FCSIS Parent RTI Letter 

(Please put on School Letterhead) 

 

Date: _______________ 

 

Dear Parent/Guardian of ___________________________, 

As part of district-wide efforts to improve student achievement, all FCPS students are given brief 

assessments three times per year (fall, winter, spring), in order to measure their progress in the 

curriculum over time.  Your child did not meet the expected range for his/her grade level for this 

first/second/third benchmark assessment.  To better meet your child’s needs, we will begin 

working with him/her in the area(s) of ___________________________ in a small group setting. 

 

This extra support is referred to as an intervention. Interventions will be provided as needed to 

all students who did not meet expected levels of achievement in reading, writing, math and/or 

behavior.  This system of providing intervention based on individual needs is called Response to 

 

STUDENT INTERVENTION SYSTEM 

RTI GUIDEBOOK 
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Intervention (RTI).  Your child will be involved in a level of RTI referred to as TIER II, which 

is best described as a level of intervention in which your child’s teacher(s) use differentiated 

instructional strategies and/or interventions with your child.  The teachers track each child’s 

progress over time to monitor his/her success. 

 

Please call ________________, your child’s teacher, at __________________ as soon as it is 

convenient to discuss this process and to address any questions or concerns you may have.  We 

need you as a partner in getting _______________ on track for school success. 

 

Respectfully,
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Fleming County Student Intervention System  
Response to Intervention (RtI)          

Three-Tier Model: 
Tier I (6-8 weeks) 

 An effective core curriculum is provided to 
all students by the general education teacher 
in the classroom setting. 

 Students who are not successful in the core 
curriculum are provided interventions by the 
general education teacher. 

 Interventions are based on student 
assessment data. 

 Progress monitoring is on-going. 

Tier II (8--12 weeks) 

 Students who are  not  making adequate 
progress at Tier I are provided 30-60 minutes 
of additional interventions t h r e e  t o  f o u r  
(3 to 4)  times per week. 

 Interventions are provided in addition to 
instruction in the core curriculum provided at 
Tier I. 

 Progress is monitored at least one time per 
week. 

Tier III ( 8-12 weeks) 

 Students who continue to have difficulty and 
who require more assistance are provided 
30 minutes of intensive interventions five (5) 
times per week. 

 Interventions are in addition to instruction in 
the core curriculum provided at Tier I and Tier 
II 

 Progress is monitored at least one (1)  time 
per week. 

 Students who are not responding t o  the 
intensive interventions may be considered 
for a referral for a special education 
evaluation. 

     Parent Involvement 
Parents are invited to meetings and informed of 
their child’s participation and progress in the Tiers 
by the student’s teacher and/or principal. Frequent 
home-school collaboration allows parents to 
become active and meaningful participants in the 
educational decisions that are made about 
their children. 
 

 

 

For more information about Fleming County Student 
Intervention System/Response to Intervention (RtI) 
visit our website @ www.fleming.kyschools.us 

 

 

 

 

 

 

 

 

Fleming County    
Student                 

Intervention             
System                  
(FCSIS) 

Response to 
Intervention (RtI) 

 
Parent Brochure 

Fleming County Schools 2016-17 

Our vision it to be a District of Distinction! 

 

http://www.fleming.kyschools.us/
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What is Response to Intervention (RtI)? 
Response to Intervention (RtI) is the practice of 
using data to guide high-quality instruction and 
interventions matched to student need.  Progress 
is monitored based on the level of interventions 
being provided. The progress data is used to 
determine if changes in instruction are needed and 
if the interventions being provided are effective. 
 

 

          

FCSIS/RtI and Behavior 
Fleming County Schools will use evidence-based 
practices to support the student in reducing 
challenging behaviors and developing positive  
attitudes toward academic and social life.  The 
Kentucky Center for Instructional Discipline 
(KYCID will be used in guiding the process of  
data collection and the development of school 
classroom intervention. 

 
 

         
       W h a t  a r e  i n t e r v e n t i o n s ?          

Specific strategies, techniques, and programs 
provided in addition to instruction in the core 
curriculum to improve student performance.  
Interventions are provided in reading, writing, math 
and behavior. 

 
 
 

F l e m i n g  C o u n t y  S t u d e n t  
I n t e r v e n t i o n  S y s t e m  ( F C S I S )  

Response to Intervention 
The Fleming County Student Intervention System 
(FCSIS)/Response to Intervention (RtI) is being 
implemented in all F l e m i n g  County schools. 
Through the FCSIS/RtI process, students who are 
having academic or behavior difficulties are 
identified early and provided interventions and 
support in the areas of concern. Interventions are 
provided to struggling students to promote 
learning and student performance. 
 
Your child’s school will notify you if your child has 
been identified as a student in need of 

interventions. The interventions your child will be 
provided will be in addition to instruction in the 
core curriculum. Your child’s progress will be 
monitored whi le being provided interventions. 
You will receive periodic reports of the progress 
your child is making. If an intervention is not 
working for your child, the intervention may be 
changed and monitored for effectiveness. 

 
Core Components of Fleming County 
Student Intervention System (FCSIS) 
/Response to Intervention (RTI): 

 Parent involvement 
 Universal screening administered to all 

students three times per year (fall, winter, 
spring). 

 Research-Based high-quality classroom 
instruction. 

 Scientific research-based interventions 
implemented with fidelity to address 
student academic and behavioral 
difficulties. 

 Continuous progress monitoring during 
interventions. 

 Educational   decisions    based    on 
responsiveness  to instruction/ 
interventions. 

 Instruct ion/intervent ion intensity  
changes 
based on 
student 
performance. 
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           Screening Documentation 

Vision, Hearing, and Speech/Language 

 

Student Name: _____________________________________________________ 

Grade: ____________________________________________________________ 

School:____________________________  Homeroom: _____________________ 

*Vision Screening: 

 Date:________________________________________________________ 

 Circle One:  Passed     Failed-Notify Parent  

 Notes:________________________________________________________
_____________________________________________________________ 

 

Administered by: _________________________________________________ 

 

*Hearing Screening: 

 Date:________________________________ Date:____________________ 

 Circle One:   Passed     Failed-Re-screen       Passed     Failed- Notify Parent  

 Notes:________________________________________________________
_____________________________________________________________ 

 

Administered by: _________________________________________________ 
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Speech/Language Screening: 

 Date:_____________________________________ 
 

 Articulation-Circle One:       Passed  Failed-Start Interventions 
 

 Language-Circle One:           Passed   Failed-Start Interventions 
 

 Student currently receives speech/language services.  
 

 Notes:________________________________________________________
_____________________________________________________________ 

 

 Administered by: _______________________________________________ 
 

*Parent should be notified if the student fails the vision screening. Re-screen in two weeks if the student fails 

the hearing screening. Parent should be notified if the student fails the second hearing screening. Parents 

need to provide a physician’s statement in regards to any failed screening or inform the school if the student 

has been prescribed glasses etc. Students are to start interventions if he or she fails the speech/language 

screening. *FRC/YSC can work with parents who may need assistance. They have applications for assistance 

with vision exams and glasses from Quality Care for Kids at Elementary Level and Lions Club at Middle and 

High School.  
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                Motor Screening 

 

 

Date:  _______________________________ 

 

Student Name: _______Grade: ____Date of Birth:_________ 

 

Teacher’s Name: ________ School: ____________ 

 

1. Summarize your major concerns regarding this student’s motor functioning in the school 
setting. 
 

  No concerns:  If no concerns, do not complete rest of page.  

  Concerns:  

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

2. Describe how motor concerns are interfering with this student’s educational 
performance. 
 

  No concerns 

  Concerns:  

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

3. List strategies you have tried and the outcomes of these interventions. 
 

  No need for intervention 

  Strategies and results:  

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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4. Check all that apply for this student: 
 

  Trips or falls frequently 

  Needs modifications to participate in PE and/or recess activities 

  Has difficulty getting on or off school transportation 

  Has difficulty moving from place to place in school environment 

 

  Hand dominance is not established (by age 6) 

  Unable to functionally communicate (verbally/written/technology) 

  Unable to use classroom tools (pencil, scissors, glue, sharpener) 

 

  Has difficulty dressing/undressing self as it relates to school day 

  Needs extra assistance managing snack/lunch 
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              FCSIS Summary Sheet 

 

Student Name: __________________________   DOB: __________________ 

Date Process Began: ______________________  Date of Final Meeting: ________________ 

Reasons for Concern 

 Attendance – Days missed ____out of ____ 

               # of tardy(s) 30 minutes or more ____ 

 

 Behavior - # of and types of incidents: ________ 

_________________________________________ 

_________________________________________ 

 MAP scores % – Reading ____  Math ____ 

 

_________________________________________ 

_________________________________________ 

 Grades - ___ Reading  ___ Math ___ Lang. Arts _________________________________________ 

___ Spelling  ___ Conduct _________________________________________ 

  

Other Possible Risk Factors 

 Free/Reduced Lunch 

 

 Involved in court system 

 Migrant or frequent moves 

 

 Does not live with parents 

 Has been retained 

 

 Low parental involvement 

 Problems at home  Involved with mental health agency 

 

 Family Resource use  Takes psychiatric medications  

 

 Limited English  Speech/Language services 

 

Documentation of Screenings 

Vision  Date: __________   P    F    If FAILED, Parent Contact Date: ___________  

Hearing  Date: __________   P    F    If FAILED, Parent Contact Date: ___________ 

Speech  Date: __________   P    F    If FAILED, Parent Contact Date: ___________ 

Motor  Date: __________   P    F   

 

Follow-up date for any failed screenings: _____________, _______________ 
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Interventions/Areas of Concern (include intervention name, frequency and duration) 

 Reading – Basic Skills   Intervention 1___________________________________  Results __________ 

     Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results__________ 

 Reading –  Fluency       Intervention 1___________________________________  Results __________ 

     Intervention 2 ___________________________________ Results___________ 

     Intervention 3 __________________________________ Results____________ 

 Reading – Comp.    Intervention 1____________________________________Results__________ 

  Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Math – Calculation      Intervention 1 ___________________________________ Results__________ 

  Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Math – Reasoning        Intervention 1 ___________________________________ Results__________ 

  Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Writing       Intervention 1 ___________________________________ Results__________ 

  Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Behavior            Intervention 1 ___________________________________ Results__________ 

  Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Attention                       Intervention 1 ___________________________________ Results__________ 

  Intervention 2 ___________________________________ Results___________ 
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     Intervention 3 ___________________________________ Results___________ 

 Communication/  Intervention 1 ___________________________________ Results__________ 

     Articulation                   Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Communication/  Intervention 1 ___________________________________ Results__________ 

     Language                      Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Motor               Intervention 1 ___________________________________ Results__________ 

  Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 Adaptive          Intervention 1 ___________________________________ Results__________ 

Intervention 2 ___________________________________ Results___________ 

     Intervention 3 ___________________________________ Results___________ 

 

 

See Attached Graphs for Specifics and Progress 
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     FCSIS Team Meeting Minutes 

Student Name: ______________________________  DOB: _________________________ 

Meeting 1 Date: __________________  Parent Contact date/time:_______________________ 

Parent in Attendance -  Yes    No 

Concerns discussed/Progress made (attach graphs):___________________________________________ 

_____________________________________________________________________________________ 

Intervention/Next Steps Person Responsible Type of Data to Collect Time  
(how often, how long) 

1.  

 

 

   

2. 

 

 

   

3. 

 

 

   

 

Resources/Ideas for Home_______________________________________________________________ 

Parent Signature________________________________ 

 

Meeting 2 Date: __________________  Parent Contact date/time:_______________________ 

Parent in Attendance -  Yes    No 

Concerns discussed/Progress made (attach graphs):___________________________________________ 

_____________________________________________________________________________________ 

Intervention/Next Steps Person Responsible Type of Data to Collect Time  
(how often, how long) 

1.  

 

 

   

2. 

 

 

   

3. 
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Resources/Ideas for Home_______________________________________________________________ 

Parent Signature________________________________ 

 

Meeting 3 Date: __________________  Parent Contact date/time:_______________________ 

Parent in Attendance -  Yes    No 

Concerns discussed/Progress made (attach graphs):___________________________________________ 

_____________________________________________________________________________________ 

Intervention/Next Steps Person Responsible Type of Data to Collect Time  
(how often, how long) 

1.  

 

 

   

2. 

 

 

   

3. 

 

 

   

 

Resources/Ideas for Home_______________________________________________________________ 

Parent Signature________________________________ 

 

GRAPHS MUST BE ATTACHED AND GIVEN/SENT TO PARENTS 

AT EACH MEETING
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FCSIS Proficiency Plan 
 Student Name: Grade Level: 

Classroom Teacher:  Intervention Time/Group: 

Assessment Data:  

  

Other Student Specific Information (e.g., student interests, home life, IEP, GT, ELL) 

  

Student Goal(s) Begin Date 
Estimated # of 
intervention 

sessions 
End Date 

1.              

2.              

3.              

                          Progress Monitoring Data 

Date                                                   

Goal 1                                                   

Goal 2                                                   

Goal 3                                                   
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Student Intervention Plan 
Student Name: Grade Level: 

Classroom Teacher:  Intervention Time/Group: 

                          

Reflection 

Did the student achieve the goal? Was it within the estimated timeline? If not, why? What attributed to the 
student’s success or struggle? What adjustments were made during the intervention? Were those adjustments 
successful? Has the student achieved the grade level standard for this skill? What additional goals need to be 
written, if any? What are the next steps for this student on this goal?  

Goal 1   

Goal 2   

Goal 3   

                          

Recommendation 
This may be written at the end of the year or at the end of the intervention. What is the recommendation for this 
student? Will the student return to the classroom to receive only classroom instruction (tier 1)? Will the student be 
recommended for a different intervention or tier of support?  

  

 

 

 



 

 

FCSIS  Student Proficiency Plan    Tier  II     Tier  III 
 Student Name:  Rhonda Back Grade Level:  2nd Grade 

Classroom Teacher: C. Henry 
Intervention Time/Group: 9:00-9:30 
a.m. 

Assessment Data:  

spring DIBELS data: reads 38 wpm, fall DIBELS data: reads 63 wpm, spring MAP 15%, fall MAP 18%, 1st common assessment 45% 

Other Student Specific Information (e.g., student interests, home life, IEP, GT, ELL) 

8/19/12:  Rhonda has support at home, but does not like to read.  She is not confident in her reading ability and is very timid in 
intervention.  She is currently in the lowest reading group in her classroom.   

Student Goal(s) Begin Date 
Estimated # of 
intervention 

sessions 
End Date 

The student will improve reading fluency by reading 85 words per minute within 40 
intervention sessions. 8/15/2012 40 10/21/2012 

2.       The student will be able to draw inferences in text with 90% accuracy with 6 
intervention sessions. 8/15/2012 6 8/29/2012 

3.              

                          Progress Monitoring Data 
Date 8/17 8/19 8/21 8/24 8/26 8/28 9/2 9/16 9/23 9/30 10/3                             

Goal 1   55   60 61   58 61 61 65 68                             

Goal 2 85   90 88   100                                       

Goal 3                                                   
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Student Intervention Plan 
Student Name:  Rhonda Back Grade Level:  2nd grade 

Classroom Teacher:  C. Henry Intervention Time/Group: 9:00-9:30 a.m. 

                          

Reflection 

Did the student achieve the goal? Was it within the estimated timeline? If not, why? What attributed to the 
student’s success or struggle? What adjustments were made during the intervention? Were those adjustments 
successful? Has the student achieved the grade level standard for this skill? What additional goals need to be 
written, if any? What are the next steps for this student on this goal?  

Goal 1 

9/14/12:  Rhonda has expressed an interest in fashion.  Today I used a text with her about shopping for dresses and 
she was more engaged today than I have seen her in the past!  9/30:  Rhonda has increased her wpm to 65 today 

She has completed one half of her sessions.  Even though she is showing improvement at this rate she will not reach 
her goal of 85 wpm in the sessions we have determined.  I will discuss with my team mates today to determine what 

they feel my next steps should be.  10/03:  Since she was increasing I have determined to continue with Rhonda's 
supports.  Rhonda needs an increase in confidence and she has received explicit instruction on what fluent reading 
sounds like and was able to self-assess with a fluency check sheet. With this self-assessment hopefully it will be her 

confidence and help her improve her words per minute. .   

Goal 2 
8/17:  Rhonda just needs a few sessions of explicit instruction on drawing inferences in a text.  Today she started 

using context clues.  I think she will be able to master this goal.   

Goal 3   

                          

Recommendation 
This may be written at the end of the year or at the end of the intervention. What is the recommendation for this 
student? Will the student return to the classroom to receive only classroom instruction (tier 1)? Will the student be 
recommended for a different intervention or tier of support?  

8/26:  Rhonda has shown mastery of her 2nd goal, drawing inferences from text.  She will continue intervention group to achieve her 
fluency goal.   

 

 


